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Develop challenging, ambitious, and measurable annual IEP goals, based on the identified
educational needs of the student

Academic and/or functional goals are intended to meet a student’s disability-related needs that
enable them to be involved in and make progress in (a) the general education curriculum and (b) other
education-related areas of need that arise from the student’s disability. Measurable annual goals
describe what the student is reasonably expected to accomplish in a 12-month period when provided
appropriate special education services. Each measurable annual goal should:
e Address academic and/or functional needs identified in the present levels of academic
achievement and functional performance statement (PLAAFP statement)
e Be guided by grade-level content standards and therefore tied to participation in the general
education curriculum
* Include benchmarks or short-term objectives (for students taking alternate assessments aligned
to alternate achievement standards)
e Help IEP team members determine whether a student is making educational progress and whether
the special education program is providing meaningful educational benefit
* | ead to acorresponding special education service

Developing Measurable Annual Goals

To begin the process of writing measurable annual goals, the IEP team should:
e Start with the academic and functional needs identified in the PLAAFP statements
¢ |dentify any relevant state academic standards for same age peers without disabilities
¢ Discuss what the student should be able to achieve during the next 12 months

Once this is done, the team is ready to design annual goals that will help close the gap between the
student’s current skill levels and their peers without disabilities current academic and functional
performance skill levels. Each goal has four elements:

e atarget behavior - the academic or functional skill to be learned or extended

* the conditions - the context or environment in which the target behavior is to be exhibited and
measured; may reference the measurement tool

e the criterion for acceptable performance - the level of performance at which the IEP team
members can determine that a student has achieved the goal

e the time frame - the period within which the student can be expected to meet the performance
criteria
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To develop each element, the team members can ask guiding questions that will help them narrow
down the information that should be documented in each goal.

Here are some sample guiding questions for each element & tips for writing measurable annual goals

Goal Elements

Target Behavior

Condition

Performance
Criterion

Timeframe

Guiding Questions

What skill does the student
need to demonstrate?

The context or environmentin
which the target behavior is to
be exhibited and measured,;
may reference the
measurement tool

How will we know the student has
achieved the goal?

By when can the student be
expected to achieve the goal?

Tip
Use active terminology to describe the target behavior:

For example: Read aloud, initiate a positive peer-to-peer
interaction, calculate mathematics problems

Use clear, specific language to describe the condition under
which the target behavior will be performed.

For Example: When given a 3rd-grade level reading passage,
when given a sheet of 20 double-digit multiplication
problems, during the 20-minute morning recess

Establish specific, measurable, and realistic—but
challenging—performance criteria.

For Example: With at least 85% accuracy on 3 consecutive
weekly progress monitoring probes.

Establish a specific and realistic timeframe.
For Example: By the end of the school year,
by the end of October or by the end of the first quarter

To help develop well-written, measurable goals, IEP teams may consider using the acronym SMART.
These characteristics, when applied to the four goal elements above, can support |IEP team members
in the goal-development process.

Specific

S

Clearly stated descriptions of each goal element: the conditions,
the academic or functional skill, the criterion for success, and
the timeframe within which the criterion should be met

Measurable

M

Quantifiable by a defined standard that can be observed in
some way, particularly so that any amount of change can
subsequently be identified and/or evaluated

Actively
phrased

A

writing.”)

Involving actions that are clearly observable (e.g., “Write a five-
sentence paragraph.”) rather than implied (e.g., “Improve your

Realistic

R

Practical but ambitious and challenging and based on relevant
information (e.g., evaluation results, previous rates-of-growth,
the student’s unique circumstances, IEP team members’
professional judgment)

Time-limited

T

Involves a specified timeframe within which the skill is
anticipated to be mastered

Goals should be written in brief, specific, and clear language that can be easily understood by all
members of the |IEP team.
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